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ABSTRACT 



This paper explains that Grotberg (1995) has developed two 
measures of child resilience, one eliciting children's responses to vignettes 
depicting difficult situations and the second a checklist completed by an 
adult. Two studies examined the validity of these methods of assessing child 
resilience. Study 1 focused on the validity of vignettes and used measures of 
social support and parental bonding as predictors. Sixty-eight students (mean 
age 12 years) responded to vignettes describing adversities and completed 
questionnaires on parental bonding and sources of social support. Their 
teachers completed the resilience checklist. Findings indicated that the 
single most important predictor of resilience was support from informal 
sources. Study 2 examined the factor structure of the resilience checklist. 
Teachers completed the checklist for 40 students (mean age 13 years) and 
evaluated their school competencies. Students completed the vignette measure 
and questionnaires assessing their social skills and identifying social 
supports. Four factors were identified for the resilience checklist, labeled: 

(1) "I Can" - -social/interpersonal resilience, surfacing in school settings; 

(2) "Facilitative Environment" --internal resilience, emerging within family 
supports; (3) "I Am" - -internal resilience, emerging within nonfamily 
supports; and (4) "I Have," social skills. The findings of the two studies 
indicated that the two child resilience measures were significantly related 
to independent predictors of resilience. (KB) 
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Resilience: Development & Measurement 

What is resilience? 

Child resilience srudies (e.g„ Gamrezy, 1985; Ru„er. 1987- Werner 1989> 
h e esiahhshed ,ha. heeUhy ehild„„ e.„ „,rtv. i„ 

-- - "::i.i:mn: 

. stressful life stressors encountered. Vulnerable children can become tetdlient 

whhin^'IupMrr'"” aress-resistant factors and 

wiinin a supportive environment. 

A resilient periSin 2sLn„/J ‘ f “""“""y «'« altuatlons. 

damaging elfects ol life's adversities (aTo'llierto' "•« 

ThoT ' Seishin-teki kaifukuryoku 

The developmenl of child resilience is one mafor way lo meet education 

objective of "‘'ikiru chikara". 

An Eastern philosophical perspective (Taoism) on resilience: 

Achieving a balanced life, letting go, and allowing changes to occur 
naturally. " 

How to Study Resilience? 

1. Examination of children’s responses to problematic situations (Vignettes) 

2. Identifying the presence/absence of resilience factors in the person (Checklist) 

Resilience is promoted and developed from learning 
udaptivc responses during exposure to problematic situations in 
life and nurtured from diversified external social supports and 

resources to develop internal personal strengths and 
interpersonal or social skills. 
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Resilient children: 



loved w°r rorL7wdi°ll"" d *>■“ 

. orked well, played well, and expected well.” 



•The best period to foster resilience is during early childhood” 

From Wemer(I992; 1984; Weraer& Smith, 1982) 

Developmental needs of early childhood 

Erikson’s Psychosocial Stages in childhood: 



Age 


Crisis 


jidcauate Resolutinn 


0 - 1-5 yrs 


1 rust vs. Mistrust 


Basic sense of safety; Attachment to parents «fe others 


1 .5 - 3.0 yrs 


Autonomy vs. Self-doubt 


Healthy self perception as agent capable of controlling 






own body and making things happen 


3.0 - 6.0 yrs 


Initiative vs. Guilt 


Confidence in oneself as initiator, creaton Self worth 


6.0 - puberty 


Competence vs. inferiority 


Adequacy in basic social and intellectual skills 



A Developmental Model of Resilience 



Most of the major research on resilience that provided a large base of 
resiicnce factors (e.g., Werner, 1989; Garmezy, 1985; Rutter, 1987) have used 
/,«,/. res, r„pe,, he designs to study the child in the context of their surroundings 
l e.. the family, social group, the school, and the larger community. Another way uses 
concurrent studies that searoh for resilient factors in children and adolescents in school 

^ilin„s (O.sbom, 1990) or in extreme situations where children become seriously 

traumatized (I CCR, 1995). ^ 
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Grot berg (1995) ( retrospective and concurrent approaches to 

examine and determine resilience factors in children responding to advereiUes. It is a unique 
international study (over 20 countries) that examined what parents, caregivers, or children do 
(from infancy to age 1 1 years) that seemed to promote resilience universally. This is 
indicated by the child’s reporting of recent personal stressful experiences occurring in 
everyday life. 

USING resilience PERSPECTIVE FOR COUNSELING MOTHERS 

Resilience in at-risk children is promoted and developed 
from learning adaptive responses during exposure to problematic 
situations and nurtured from factors of external supports and 
resources, internal personal strengths, and interpersonal or 
social skills (See diagram). 

(a) Begin with assessment using the Resilience Checklist. The 
counselor can teach appropriate resilience skills to 
students/parents. 

(b) Use a solution-focused counseling approach that is 
beneficial for adolescents with conduct, substance abuse, 
coping and academic problems. 

A resilience focused approach emphasizes the clients perception of the problem and 
rating of its severity; discovers the clients goal for solving it; uncovers other solution- 
focused behavior used by the client in the past. 

The clients positive experiences and strengths are uncovered to promote their well 

being. 

Establish a weekly trial in which the client practices the solution behaviors. This 
prepares the client to cope with new problems in their lives. 

The counselor develops an approach to enhance a resilient self-concept focused on 
transferable skills. Suggested techniques: 

(a) Role play that assists youths to improve self expression 

(b) Conflict resolution techniques that assist clients to work through their interpersonal 
struggles at home and in school 



(c) A nurturing attitude from counselor to convey unconditional love, positive 
reinforcement, and optimism and hope for the futute 

(d) Peer support models 

(f) Creative imagery of resilient solutions to past problems an d 

(g) Bibliotherapy 



1. Studying Resilience; 

What would resilient children do when faced with these adversities: 



The child is at school when an earthquake strikes. 

The child going to school is bullied by some older children, 

A child sees his father stabbed, 

A child’s mother has not returned home at the usual time, 

A child’s parents are separated. 

\ 

A child’s ( or a parent’s) verbal responses to questions about the situation 
can demonstrate resilient behavior; 

) 

Present a vignette to the child/parent - See below for examples: 
What was the situation? Ask the child/parent interviewed: 

1 . What would you do in the situation? 

2. What would you do if the child (or your parent) did that? 

3. How would you feel? 

4. How does the situation end or how are things now? 

5. Can you remember something that happened not so long ago 
that you did not like or upset you? What was it? 

WHAT WAS THE SITUATION? 

Situation A 



Sonny is three years. He cannot walk because an illness left his legs too weak. He likes to 
go ou tside td build things with some blocks he found. His mother cannot take her outside 
because she is busy. Sonny starts to cry and begins to throw things at his mother. 

(Intent oj Resilience: How to stop Sonny's throwing, help him to find something to do. 
Verbalize understanding of frustration. Later, discuss that throwing is not acceptable and 
words can he used to express his feelings). 
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Situation R 



cl'ilZr«al?ari“ wlln ““ * 8™“P “f 

-me, push he, sj, 1 , “'' "e,, and 

co^ern anJto.e. Uuer. MiclToZa,!Z,o go7oZ^n^^ "' 

i :mtt^ Lr rr -- •» 

new school Chris is very fri h,°”rf "I™ "’*" "“' ‘" '>'* 

Which way ,o go Several, hertr '' h'lr'"^' “> ^ ” 

^ ^ '^atch him and begin to talk and l^noh 

Ihemselves. Chris srops and .ears shw, rolling down his cheeks A rear ® 

classroom and sees (he situation. ' »“! of her 

m 2Z tT-bL" T “ ““ ““ — -ow 

.~sch .e feeis. 

e ch.Idren’s responses to the situation is coded for 
presence/absence of resilience factors. 



Present Research: 



Two measures of child resilience: 



responding^o vignettes^rsiS^^^ feelings) presented to children when 

exflerience, ® (^'tuat.ons ofadversit.es), and in reporting a recent personal 



indicate'resi" e^c'L7n'‘,hrchl‘'.''^^ of y£s or no to 

tbM i1ie:e7wTme.“uJ« h^T™,X“taV4.‘" -"mptions 

known predictors of resilience tfnii // evaluating resilience in terms of 
resilience factors. «« ««™»ne the factorial structure of the 



See The Resilience Checklist 
from Grotberg(199S) 

Method 
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measure parent Sing 1 preakforr’"*”" “*‘"® 

Sr st^!^““rd Seac;^. JL;,rdt 

-- - 

i) General Resilience ( 0 = Non-resilient; 1 = Unclear; 2 = Clear resiUence) , 

li) Presence of Interpersonal Coping Skills (“I Can”), 

111 ) Presence of Inner Strengths (“I Am”), and 

iv) presence of External Support / Resources (“I Have”). 

(See Figure I) 

their pre^ence^ ^ considered more accuratefor scoring than items showi^ 

The total absent characteristics observed by the teachere was computed (RC-Abs). 

The children also completed questionnaires on : 

(c) Parental Bonding (the 25-item PBI, by Parker, Tupling, & Brown 1979) about 
statements characteristic of their parents on a 4-point Likert scale. 

For the PBI, four variables were derived from the student-ratings: 

i) Father-care (PBI-FC) and 

ii) Mother-care (PBl-MC)(e.g. “Affectionate towards me”); 

iii) Father-overcontrol (PBI-FOC) and 

iv) Mother-overprotecUon(PBl-MOC)(e.g., “Over-protective of me”). 

SSQ by Sarason, Sarason, & Pierce; 1987). 

( Whom can you really count on to listen when you need to talk”). 

For the SSQ, 4 variables were derived: 

i) Size of family support (SSQFam), 

ii) Size of formal social support (SSQFor); 

iii) Size of informal support (SSQlnf), and 

iv) Satisfaction with social support. (SSQSat) 

Study 2. Objective: Resilience Checklist and sources of child resilience 



Forty schoolchildren (mean age 13.3 years) were identified by their teachers on the 
ba^s that they had adequate information about them to complete the ResiUence Checklist 
(RC) in terms of identifying accurately for tht presence of the resilience characteristics. 



(a) The teachers observations from the Resilience Checklist 
sources of resilience and total items summed for each source; 



were categorized into three 



i) Interpersonal Coping Skills (RC-INT), 

ii) Inner Strengths (RC-INN), and 

Hi) External Support/Resources (RC-EXT). 



Students completed a booklet describing a set of three vignettes and their 
responses to questions pertaining to each episode were analyzed. For the purpose of this 
study, student responses were coded only for general resilience (GR) and not for 
sources of resilience. 

(b) Teachers also evaluated students school competencies (HRI, by Gesten, 1976). The 
questionnaire has 54 items on a 5-point Likert scale measuring classroom competencies and 
schoo adjustment (e.g., “Functions well even with distractions; “Is interested in 
schoolwork ). 

(c) The students also completed the SSQ to measure the size and sources of their social 
support (e.g., SSQFamily, SSQInformal, and SSQSize). 



completed a a 34-item social skills questionnaire (SSRS by Gresham & 
Elliott, 1990) on a 3-point Likert scale that measured cooperation, assertion, 
empathy, and self-control. For the SSRS, only the total score was used. 



Results 

Study 1 . 

Table 1 shows the multiple regression analysis of the four measures of resilience and 
the predictors using the PBl and SSQ factors. 

Significant R-Squares were found for three dependent measures of resilience 
derived from the vignette responses- General Resilience (.36, £ .001), Interpersonal 
Coping Skills (.35, £ .001), and Internal-Personal Strengths (.20, £ .05). 

Partial correlations with SSQ indicated that the single most important predictor of 
all measures of resilience is social support coming from informal sources (SSQInf). Family 
social support significantly predicted general resilience only. Formal social support 
(SSQFor) predicted interpersonal coping skills; and satisfaction with overall social 
support (SSQSat) predicted resilience from external or environmental resources. 

In addition, the teacher’s ratings of absence of resilience (Resilience Checklist) 
predicted a negative relationship with a decrease in interpersonal coping skills as measured 
from student responses to vignettes (-.23, p .05). 

For the sample of adoelscents studied, parental bonding was unrelated to any 
resilience measure. This confirmed previous research (Hiew & Cormier, 1995) that the PBI 
was significantly related to increase in social skills but not directly to resilience. 

See Table 1 



Study 2 . 

Table 2 shows the results of the factor analysis on the Resilience Checklist 
completed by teachers (three measures of resilience RC-Out, RC-Inn, RC-Int) with 
Vignettes (General Resilience), Social Support (3 sub-scales); Social Skills (SSRC), and 
School Competencies (HRI). Four factors were extracted by equamax rotation. 



Factor 1 accounted for 25 per cent of the variance with higher loadings on RC-Int 
c- Coping Skills), General Resilience (Vignettes), HRI, and Social Support 
Size (SSQSize). Factor 1 is labelledthe Can” source of resilience* 



Factor « accounted for 17.8 per cent of the variance with higher loadings with Family 
Social Support (SSQFam) and Social Support Size (SSQSize) on RC-Inn (Inner 
Strengths). Factor 2 is labelled the “Facilitative Environment** source of resilience. 

Factor 3 accounted for 13.8 per cent of the variance with higher loadings on RC-Inn (Inner 
Jiiformal Social Support (SSQInO, General Resilience, and Social Support Size 
(SSQSize). Factors is labelled as the “I Am” source of resilience. 



^ctor 4 accounted for 1 1 .3 per cent of the variance with higher loadings on RC-Out 
(External support/resources) on SSRC (social skills). Factor4 is labelledas “I Have**. 



Discussion 



The results showed that Grotberg’s two measures of investigating child resilience are 
significantly related to independent predictors of resilience such as the sources of social 
support, school competencies, and social skills. It also appears that there are several 
sources of resilience related to personal, interpersonal, and enviommental factors. 

Noteworthy is the pairing of each resilience factor with other predictors suggesting 
that it is the dynamic interaction of multiple factors that foster resilience: 

A) General resilience and resilience with a social/interpersonal nature (“I CAN”) tend to 
surface in the presence of external environmental supports and school resources. 

B) In the case of internal, personal sources of resilience (“I AM”), they surface with strong 
family supports as well as with the size of formal and informal social supports. 

C) l.astly, teachers’ perceptions of students who have more people supportive of them (the “I 
HAVE” source of resilience) have greater ability in school in terms of competencies to adjust 
and perform well. 

A developmental framework for the study of early childhood resilience to prevent 
psychopathology and overcome future adversities is warranted. 



Understanding Vulnerability and Resilience 

(a) Curvilinear Relationship- The Challenge Model of Resilience 

(b) The Need for Compensatory and Conditional Models of Resilience 

Promotion of Resilience in Schools 



Mount Fuji Woodcut Print: 



Besides family support, the school and education system have much 
to contribute to promoting child resilience. 
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Table 1. Vignettes of adverse situations: Multiple regression analysis of 



Predictor 

Variables 

R Square 




VIGNETTES; FOUR DEPENDENT MEASURES 



General 
Resilience 

. 36 *** 



X'oping Skills Inner 
Strengths 



“I CAN” 
. 35 *** 



“I AM” 

. 20 * 



External 
Supports 
“I HAVE” 
.16 



Predictors 
in Equation: 

1. RC-Abs 

2. PBI-FC 

3. PBI-MC 

4. PBI-FOC 

5. PBI-MOC 
6.SSQSat 
V.SSQFam 
S.SSQFor 
9.SSQInf 



Partial 

correlations 

16 
. 02 
12 
. 03 
. 10 
. 16 
. 20 * 

. 05 

. 33 *** 



Partial 

correlations 

-. 23 * 

06 
07 
. 04 
. 09 
. 12 
. 07 
. 20 * 

. 34 *** 



Partial 

correlations 

12 
. 01 
03 
05 
. 09 
. 08 
. 06 
. 14 
. 26 * 



Partial 

correlations 

04 
02 
-.08 
. 17 
03 

. 23 * 

. 07 
. 03 
. 20 



Notation: 



Resilience Checklist: 

RC Abs: Resilient factors absent 
Parental Bonding Inventory* 
PBI FC: Father Care 



MC: Mother Care 
FOC: Father Over control 
MOC: Mother Over protection 
Social Support Questionnaire: 

Social Support 
Family Support 
SSQFor Size of Formal Support 
SSQInf: Size of Informal Support 
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table > • f^Zn” “f- ««««< »f 

Other predictors. (N=40; Mean Age*? 13 . 3 )^**** Vignettes and 



Variable 



l.GR 

2.SSQFam 

3.SSQInf 

4.SSQSize 

5. RC-OUT 

6. RC-INN 

7. RC-INT 
8.SSRC 

9 . hr I 

Pet Variance 



J?'*®**! Factor! 

‘I CAN’ «i AM’ 

(SchoolSkills) (Family) 



. 76 
02 
. 11 
. 43 
-.10 
02 
. 78 
. 15 
. 60 

25.0 



. 01 
. 92 
18 
. 70 
. 15 
. 32 
. 23 
. 00 
. 03 

17.8 



I AM’ «i HAVE’ 
(Non-family) (Social Skills) 



. 36 
16 
. 77 
. 31 
. 28 
. 61 
. 13 
. 27 
. 28 

13.8 



. 10 
. 14 
17 
01 
. 79 
. 22 
02 
. 79 
. 00 

11.3 



Notation: 



Resilience Checklist: 

RC-Out: From External sources 
KC-Inn: From Inner Strengths 
KC-lnt; From Intepersonal skills 

Vignettes: 

GR : Overall resilience from Vignettes 

SSQ: 

SSOSiL ^“PP®*^ ■ JnPoimal 

SSRC: support from all sources 

Social Skills 

HR! 

School Competencies, Adjustment 

Finding: 

interpersona7stillirto de^ whhtd competencies and 

resilience factors that arise from m^ltlnlT depend on multiple 

peer groups, and community ties ^ as close family, school. 



o 
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1 . 



2 . 



Figure 1. Three Sources of Resilience Factors 

f.2 WeTf““TI " -^ladODships; 

-ppo„ ouuide.hefamii;;,.4 s'^c.uSlTe^S™; ^S.al 

Internal, personal strengths 2. 1 Sense^f blingLable-^" 

?s;£“SliS2SS 
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